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ABSTRACT

To advance dialogue in transition, identification and explanation of key terminology using contextualised and precise descriptors is essential in establishing the parameters of discussion and producing information that enhances the understanding of diverse transition stakeholders and makes a meaningful contribution to this field of research. 

The first-year, undergraduate experience has long been recognised as being problematic. Recently, many Australian institutions have attempted to address issues of transition to university, largely using a ‘one size fits all’ template. This approach neither recognises nor addresses the needs of sizeable, specific cohorts of students. 

Although transition issues affect the first-year, undergraduate experience of all students, specific aspects of transition to university pertain only to mature age students. This paper seeks to produce a better understanding of the first-year, undergraduate experience of mature age students, particularly the ways in which it is simultaneously the same yet also different to the experience of school-leaver students. 

Introduction

For meaningful dialogue to occur in the field of transition it is important to have a shared understanding of context. Institutional demographics, interpretation of transition, manner of transition development and stage of initiative implementation are crucial in ‘setting the scene’, and serve as an important frame of reference. Establishing context by detailing these factors is necessary to the facilitation of new constructed meanings – possible only through the lens filtration of transition stakeholders’ embedded individual experience. Institutionally contextualised information highlights for transition stakeholders, similarities and differences that make possible comparison and contrast, thus producing not only meaningful dialogue but also offering the possibility of replication, transposition and/or modification of successful practices, procedures, etc. to meet the needs of like institutions with analogous circumstances. 
Moreover, in the field of transition, the meaning of key terminology is often assumed rather than defined, and thus is open to not only interpretation but also misinterpretation. In transition literature, perhaps the two most commonly used terms are ‘transition’ and ‘students’. Yet, it is doubtful that for all transition stakeholders these terms have precisely the same shared meaning. Further clear imperatives on the need to define key terminology are:

· the diversity created by virtue of the international arena in which we communicate; 

· the mass education system (and changed tertiary landscape) in which we operate is very different from that of the former elitist system – what once may have been assumed to be common knowledge, can no longer be presumed as such; and 

· ‘transition’ is a popular buzz-word – used not only in reference to adjustment issues focused in the educational domain but also beyond the educational environment, and as such needs to be defined. 

This paper, exploring issues of adjustment that first-year, undergraduate, mature age students (henceforth referred to as mature age students) experience in their adjustment to university life and study, is the outcome of two lengthy focus group meetings with mature age students conducted at Monash University in early 2002 to discuss ‘transition’. Attending university for the first time as a mature age student can be much anticipated, exciting and stimulating but also fraught with feelings of self-doubt, unease and awkwardness that may be compounded if reinforced by an unsupportive home environment. These feelings override for many mature age students the realities of commencing undergraduate study. Before commencement, most mature age students neither give much thought to issues pertaining to transition, nor believe that such issues are relevant or likely to affect them. These views are underscored by a perceived school-leaver/mature age student dichotomy, and premised on two fundamental misconceptions regarding transition to university:

· issues of transition to university relate to, and affect, only school-leaver students; and 

· the qualities mature age students possess, e.g., maturity, experience, focus, motivation, commitment, desire to succeed, etc. to make them impervious to issues of transition. 

In fact, mature age students will not only share many experiences of transition to university with their school-leaver student peers, but also have to contend with a number of additional issues of transition that impact on this cohort of students alone.

Contextually defining key terminology

Transition 

Monash, with 43,934 students, is the largest university in Australia, heavily involved in research as well as teaching. According to the University’s ‘Statistics 2000’, of that total number, the undergraduate and postgraduate commencing cohorts number: 12,728, 4,170 (Other Postgraduate – OPG) and 693 (Higher Degree by Research – HDR), respectively (http://bass.adm.monash.edu.au/statistics/publications/statsbooks/2000/stats2000.pdf).

At Monash, the institutional interpretation of transition has changed over time and required redefinition. The current definition of transition is broad and inclusive. ‘Transition’ pertains to issues of adjustment experienced by both undergraduate and postgraduate students, and is cognisant of all students being in a state of constant transition: to, during and from the higher education experience. Moreover, the Monash Transition Program perceives transition as:

· a period of significant adjustment, development and change affecting all spheres of students’ lives;

· progression to an educational institution where the balance of responsibility for achievement rests with students;

· enculturation into the teaching and learning styles, life, procedures, practices and culture of the university; and 

· engagement with the university, faculty, course, and people at a specific campus. 

At Monash, the transition program does not follow the predominant United States, first-year experience model, i.e., a stand-alone seminar/program focused on study skills, organisational/time management skills, etc. because undergraduate course structure in Australia does not allow for such a time-intensive overlay, and other areas of the University – primarily the Support Services – deal with such issues. Instead, the Monash Transition Program aims to embed transition-enhancing strategies within units of study, e.g., networking of tutorial groups, small group teaching, early feedback, use of criterion-referenced assessment, etc. – making such practices integral to courses is sound pedagogy. In this manner, all students benefit from skill development through discipline-related learning without the imposition and rigidity of undertaking specifically designed skills-based learning removed from the context of the discipline.

Students 

Although in transition literature, unless expressly stated otherwise, the term ‘students’ is used on the assumption that there exists amongst the university community a common and shared understanding of its meaning, this is not necessarily the case. The focus of discussion (in the Australian context) could be any one of a multitude of student cohorts created by either a single variable, or any number of a cluster of variables, from the list that appears below:

· gender – male, female;

· prior school experience – single-sex, co-educational, government, independent, Catholic;

· permanent home residence – metropolitan, regional/rural, overseas;

· citizen residence status – local, international;

· liability status – Higher Education Contribution Scheme (HECS) liable, HECS exempt, Postgraduate Education Loans Scheme (PELS);

· equity categories 

· [as determined by the Australian Government] – disability, non-English speaking background (NESB), low social-economic status (low SES), Aboriginal and Torres Strait Islander people (ATSI), women in non-traditional areas, rural/isolated 

· [as determined by Monash University] – all of the above, and women in higher degree by research courses, significant period of absence from the education system (between school and university, between undergraduate and postgraduate studies);

· attendance type – full-time, part-time;

· attendance mode – on-campus, off-campus distributed learning, multi-modal, external;

· course type group – undergraduate (UG), postgraduate: Other Post Graduate (OPG) i.e., coursework and Higher Degree by Research (HDR); and 

· basis of admission [for undergraduate students] – school-leavers, mature age.

It would be difficult to make claims, other than motherhood statements, that would be pertinent for ‘all’ students, e.g., ‘many students en masse experience issues of transition to, during and from university and could benefit from transition-enhancing initiatives’. Although reference to first-year, undergraduate students en masse is acceptable and appropriate in some circumstances, reference to specific cohorts utilising detailed descriptors is more meaningful in that identification of, and discussion pertaining to, specific cohorts through recognition of the variables identified above, enables researchers and tertiary educators to:
· increase the integrity of research in the field of transition through greater accuracy, relevance and meaning in addressing the needs of students in transition;

· provide the necessary framing to facilitate discussion on the needs of students in transition;

· assist in the compilation of more meaningful data (by virtue of being cohort-specific);

· better inform research on students in transition;

· enhance the quality of dialogue on students in transition;

· review current practices, procedures, teaching and assessment methods to ensure a better fit between these and the adjustment needs of students in transition;

· facilitate the development of interventionist programs to meet the specific needs of particular cohorts of students in transition;

· consider the most appropriate method of program delivery to meet the specific needs of particular cohorts of students in transition;

· target initiatives to particular cohorts of students in transition identified as experiencing greater difficulty in managing transition issues; and 

· produce outcomes that are more positive for all students in transition.

Given that for each researcher and tertiary educator the meaning of ‘students’ will have been shaped by individual experience, and contextualised by the institution (of employment) – its particular characteristics and student profile – this is all the more reason for clarity of articulation regarding student specific cohorts.

Mature age students 

At Monash, according to University Statute 6.1.1, specifically Regulation 4.1.1 ‘mature age’ [student] is a ‘person not less than twenty-three years of age at the commencement of the year in which he or she is applying for admission to a course of study in a faculty for a bachelor degree or a diploma of the university, and who has satisfactorily completed an approved special admissions test …’ (http://www.monash.edu.au/pubs/calendar/regulations/regulations16.html). 

Mature age students – a case of the same

When using the ‘one size fits all’ template of transition, not only is there a presumption that the terms ‘transition’ and ‘students’ have the same meaning for all, but also that all first-year, undergraduate students will share a common first-year experience by virtue of the fact that they commenced their studies at the same time – this is not the case. However, it is valid to assert, that to varying degrees, all first-year undergraduate students will have to deal with issues of adjustment in their transition to university, thus quite natural for students to feel:

· alone, especially if they have not as yet met other students, and are unfamiliar with the campus; 

· anxious because everyone else appears to know what to do and where to go; 

· unfamiliar with much of the terminology used, for example: ‘major’ and ‘minor’ sequences, ‘points’, ‘honours’, etc.; 

· concerned that the pace and style of teaching is different from prior experience; 

· intimidated by the amount of reading and written work that has to be completed in a relatively short period of time; 

· unsure of what is expected of students in lectures and tutorials, and how to address lecturers and tutors; 

· worried about letting down themselves and their family, especially if they are the first in the family to attend university; and 

· unsupported, especially if they do not know where to turn for advice, assistance and reassurance.

Moreover, whilst it is true that these factors of transition to university will be a common, shared experience for a significant number of students, not all students have the same transition. The manner in which transition is managed, and the time taken to adjust to the expectations the university has of first-year, undergraduate students will depend largely on a range of individual qualities. Personality type, state of mind, coping strategies, interpersonal skills and communicative competence, and such factors as intelligence, preferred learning style/s, prior academic achievement, maturity, flexibility, motivation, commitment, desire to succeed and perseverance all play a significant role in determining the type of transition experience that students will have and the speed with which adjustment to university will be made. 

Preconditions for a successful academic transition are social transition, enculturation into the teaching and learning styles, life, procedures, practices and culture of the university, maintenance of balance, between: freedom and responsibility, competing life demands, and different course demands, and taking responsibility for initiating interaction with staff. Engagement (initial and on-going) – with people, i.e., making friends and forming networks (e.g., learning communities) and with the place, i.e., the university, campus, faculty/faculties and departments – is paramount in hastening student adjustment and producing an overall positive experience of university commencement. These elements of social transition underscore enculturation, i.e., understanding the expectations the university has of students, and having an appreciation of the university environment, course structure and administrative procedures. Moreover, the speed with which students establish a friendship network, familiarise themselves with the physical environment, adapt to different cultural practices and teaching styles, and willingly accept the responsibility of independent learning will be determined largely by how realistic their expectations of the university are, and how well they learn to manage the aforementioned challenges. All of these factors will affect ease of adjustment, sense of belonging, degree of satisfaction and academic achievement. 

Inasmuch as all first-year, undergraduate students will share these transition experiences, sub-sets of this en masse group will have additional issues of transition with which they must grapple, peculiar to their specific cohort. One such sub-set of first-year, undergraduate students en masse is the steadily increasing cohort of first-year, undergraduate students who are mature age.

Mature age students – a case of being different 

Discussions with mature age students at the focus group meetings revealed that there were distinct issues of difference that did not counteract the issues experienced by school-leaver students (Conrad: 1993, Kerka: 1989, Benshoff & Lewis: 1992) but were additional hurdles for mature age students. What appears below is a synthesis of information gleaned (along with tangential discursions) from the diverse mature age students who participated in the two focus group discussions conducted early in 2002 at Monash University. I am most grateful to the participating students whose contribution was without reservation and with good humour.

For mature age students, often returning to formal study is the realisation of a long-anticipated goal – achieved after a considerable passage of time, and generally not without some degree of personal sacrifice. It is somewhat contradictory therefore to discover that despite the decision by many mature age students to return to study being a well-considered, deliberate move, relatively little serious consideration has been given to pragmatic realities that impact on such a long-term undertaking (given that most return on a part-time basis), e.g., time commitment, financial deprivation, impact on family life, etc. Although the decision to return to study can be precipitated by a major life change, e.g., divorce, death, retrenchment, mid-life crisis, etc., (Aslanian & Brickell: 1980 cited in Benshoff & Lewis: 1992) this is not always the case. More often than not, the motivation has been either the desire for self improvement or a genuine interest in a particular discipline. Irrespective of motivation, the personal investment for mature age students in deciding to return to study is high, and tempered only by waves of apprehension regarding personal and academic inadequacies (perceived or real) that may affect satisfactory progress. Issues that pertain specifically to mature age student transition include:

· lack of programs during Orientation suitably tailored for mature age students;

· immediate necessity for computer literacy;

· attendance on a part-time basis;

· lack of confidence in communicative competence regarding academic writing and oral presentations;

· ambiguous interaction with staff;

· ambivalent interaction and integration with school-leaver students in lectures, tutorials, practicals, etc.; 

· heightened awareness of limited time – want every minute of university to ‘count’;

· fear of humiliation by school-leaver students – especially regarding ostracism due to age, potential difficulty understanding content and nature of assessment tasks;

· partner and/or family response to student’s desire to return to study;

· need to convince partner and/or family that study is ‘work’;

· friends’ response to student’s desire to return to study;

· employer and work colleague response to student’s desire to return to study; and 

· increased financial pressures having relinquished full-time, paid employment.

Orientation 

Mature age students have every right to feel disadvantaged by the current offerings at Monash regarding Orientation. Despite the ever-increasing numbers of mature age students, neither faculties nor student associations – largely responsible for the development and conduct of orientation programs – pay heed to the needs of mature age students and meeting these. Falsely, Orientation is still directed principally toward school-leaver students, this is especially evident in the scheduling of activities, with virtually all conducted during the day. With the current emphasis on the provision of a more academic orientation, faculties will have to develop programs to better suit the profile of their individual commencing student cohorts. Moreover, given the current funding arrangements that see student associations receive a portion of Amenities Fees (compulsorily levied on all students), in the interests of equity, mature age students’ needs should receive just attention during Orientation. In particular, activities or structured workshops in the areas of computer literacy and academic skill development, e.g., note-taking in lectures, academic writing and giving oral presentations could be prioritised for mature age students. In this manner, academic orientation and social orientation would better prepare mature age students for course commencement. 

Computer literacy 

For the majority of mature age students embarking upon university study, computer literacy is perhaps the greatest immediate impediment to successful progress. At Monash, aside from first-year enrolment, all other administrative procedures are conducted on-line, including: accessing end of semester results, changes to personal and course details, re-enrolment, etc. In addition, many units of study incorporate varying degrees of information technology (IT) literacy, e.g., communication with staff electronically via e-mail, on-line lectures, submission of work via file attachment, undertaking tests on-line, discussions forums, uploading materials onto the web, etc. These demands appear to be particularly problematic for mature age students, many of whom have not had the exposure to information technology that school-leaver students have had. Irrespective, they must manage this steep learning curve and the course content in a relatively short timeframe – a single semester. Currently, little, if any, allowance is made by teaching and administrative staff for mature age students (and other students) who do not have basic computer skill competence; they must find their own means, in their own time, of meeting the IT challenge. 

Part-time attendance

The common combination of being a mature age student and attending university part-time is the most significant discriminator that differentiates these students from school-leaver students studying full-time. This combination – basis of admission and attendance type – has widespread ramifications that impact on every other aspect of studying at university as is borne out by the Student Progress Unit (SPU) ratios. Consistently, since 1995 full-time, school-leaver students have scored higher SPU ratios than part-time, mature age students (http://www.adm.monash.edu.au/bass/statistics/spu/spurep.pdf). Despite minor fluctuations whereby mature age students score higher in some years in two faculties, Art and Design and Arts, part-time, mature age students have been unable to meet the level of SPU ratios of full-time, school-leaver students. 

Part-time attendance by mature age students influences significantly selection of non-core units of study. For mature age students who have commitments such as work, children, elderly and/or ailing family members, etc., selection of units of study is often predicated on the availability of classes after hours. Another restriction imposed upon, and a legitimate grievance of, mature age students is the lack of many services after hours. Many mature age students trying to balance a host of competing demands on their time find the intransigence of the University frustrating when it comes to lack of access to resources, facilities and service provision (to which they are entitled) at a time suitable to them.

Spending limited time at university affects adversely students’ potential to engage with the institution in all manner of ways. Mature age, part-time students are particularly susceptible to lack of engagement because of their staccato connection with the university. When presence at university is limited to class attendance only, the opportunity to identify with university ‘life’ is lost. Moreover, students in such circumstances do not have the time to meet peers, develop learning communities and hence a support network at university. Thus, it is much easier to simply give up and leave the university at the first sign of discouragement rather than evaluate the situation objectively by ‘sounding out’ the views of others and utilising the plethora of resources that the University offers students. Being on campus for only a limited time makes it difficult to become enculturated into the teaching and learning styles, life, procedures, practices and culture of the university, and compounds the academic challenges that have to be faced by first-year, mature age undergraduate students.

Interacting with the university community

Amongst a small number of first-year, mature age students there is a general perception, that school leaver students are too immature and irresponsible to appreciate the opportunity they have to be at university. This view is partly the outcome of disparity in age – the majority of mature age students believing that their ‘life’ experience affords them greater authority, and partly because some mature age students have a ‘chip on their shoulder’ – resentful that they themselves did not have the opportunity to be at university at the usual commencement age. More often than not, these mature age students do not consider school-leaver students as their peers but take on the role of  ‘surrogate’ parent by disapproving, denigrating, admonishing, etc. younger students – only to find themselves alienated as a consequence of their own behaviour. The majority of mature age students though do seek purposeful interaction with school-leaver students, however, are tentative in their approach due to uncertainty of the response likely to be received. Often, the less formal tutorial teaching context can be an ideal vehicle for facilitating interaction, in that it provides students with the opportunity to socialise as well as learn. Invariably, over time, mature age students do accept school-leaver students as their peers and interact effectively with them not only in, but also beyond, the classroom. 

Believing that they have more in common with like others, some mature age students actively seek out their company in the designated area for the Mature Age and Part-time Students’ Association (MAPS). Although it is quite natural to wish to remain within one’s comfort zone, and seeking refuge in the MAPS area is easy because it offers a safe and comfortable environment that can provide academic stimulation and social interaction, the main commonality of students is their mature age basis of admission, and not interests or discipline-related studies. As mature age students progress through their courses, gain increased confidence, and find that insularity impedes the development of self and full engagement with university life, they tend to move away from the cocooned environment of MAPS. Restricting friendships to only those established in the MAPS lounge can also be counter-productive to learning, when instead of learning being the pursuit of individual excellence it becomes a case of fierce (if unspoken) rivalry and one-upmanship. 

Interacting with staff can be, at times, fraught with complications for mature age students. Particularly in the informality of the tutorial situation, mature age students tend to communicate with greater ease than their school-leaver student peers, who still see the tutor in a clearly differentiated power relation – much as a school teacher.  This can often be the cause of tension in tutorials as the notion of a ‘level playing field’ is dissipated when school-leaver students perceive that mature age students are more comfortable in their interactions with tutors than they are. Often, this tension is inadvertently exacerbated by less experienced tutors who become reliant on the contributions of mature age students (largely because of their dependability in undertaking the prescribed reading). Some mature age students, unable to appreciate the reason for this ‘dependence’, mistakenly assume a familiarity with tutors that is neither welcome nor reciprocated. 

Support networks beyond the university – family, friends and work colleagues 

The return to study of mature age students invariably generates mixed reactions, ranging from approval to disapproval, amongst family members – immediate and extended – including: encouragement, envy, resentfulness and mockery. The response of, and supportiveness from, family – particularly partners and children – is largely dependent on:

· the value placed on education per se and specifically higher education;

· understanding the student’s motivation in returning to study;

· the level of comfort felt by family members in the student seeking self improvement through tertiary study;

· the extent of inconvenience to which the family unit is subjected; and 

· the degree of financial deprivation brought to bear on the family unit.

The factors that govern the home environment play a very significant role in the transition to university of mature age students. If the home environment is supportive of the mature age student’s decision to return to study, interested in the ‘journey’, appreciates that this will impact on the family unit and family members are prepared to be flexible and accommodate these changes, then the transition is likely to be smoother. If not, then the considerable transition issues faced by the mature age student returning to university will be intensified. 

Lack of support may be expressed overtly and vociferously or be reflected covertly through the behaviour of family members. Partners who themselves lack a high level of formal education are especially susceptible to feeling ‘threatened’ by the decision of female mature age students to return to study (Hooper: 1979 cited in Benshoff & Lewis: 1992), and children, often unintentionally, contribute to the creation of an unsupportive home environment by complaining about the amount of time that study now consumes for the mature age student/parent. At one end of the spectrum, such concerns are not entirely unfounded, at the other, they may be used as emotional blackmail. Interpretation and response by the mature age student will be determined largely by such factors as self-confidence, assertiveness, commitment and perseverance. The transition to university of mature age students with families is problematic because it is not the solitary journey of the student alone but a transition for, and with repercussions on, the entire family unit. If the home environment is unsupportive, despite the availability of increased support from the university, the possibility of the mature age student withdrawing from the course is increased significantly. 
Aside from family, friends outside university have a role to play in encouraging and supporting mature age students to in make the transition to university successful. This may be difficult, especially if limited time means that contact is infrequent and divergence in interests and direction creates the impression that there is less now that is common and shared, however, healthy relationships are not only likely to be maintained but also be of mutual benefit. The familiarity and stability provided by friends and family are grounding elements that offer support networks of infinite importance in the hectic, changing and challenging world of the first-year, undergraduate mature age student.

Employers and work colleagues too, can be either help or hindrance to the mature age student. The workplace needs to be sensitive to the needs of mature age students, particularly at times of assessment task submission and examinations. Often, work colleagues offer little support and encouragement to mature age students because they feel intimidated by and/or envious of the prospective advancement of their colleague. For employers, the situation is more problematic when mature age students undertaking tertiary study improve their qualifications. The employer may be fearful that no longer satisfied with the status quo, the employee may seek either an increase in pay or alternative employment. Neither of these scenarios is an attractive proposition from the employer perspective. Facing such prospects, few employers would actively encourage eager employees to undertake tertiary study. However, there are employers who value the attributes of some employees to such a degree that not only do they encourage them to improve their qualifications but also provide generous time allowance to do so – some even subsidise tuition expenses, earning the employee’s gratitude and loyalty.

Support networks at university – fellow students and staff 
At university, those with whom students have most in common are fellow classmates, because they share the experience of lectures, tutorials, etc. and can be a real asset in forming support networks and ‘learning communities’. Through this interaction, students can share their understanding of course content and university enculturation, thus hastening the transition process. Learning communities are the preferred option for mature age students’ interaction with peers because they are task-oriented and an efficient means of utilising time effectively between classes. Moreover, the assistance, guidance, encouragement and emotional support group members offer one another increases their persistence through the camaraderie established; these informal networks assist students to better engage with the university. 

Another source of fellow student support is through the Mature Age and Part-time Students’ Association. Inasmuch as the limitations of mature age students restricting themselves to MAPS have been highlighted above, there are also obvious benefits to be gained through interaction with other mature age students, as they are particularly well placed to understand the complexities of an unsupportive home environment and counteract these.

Further, as mature age students are generally more comfortable with initiating interaction with staff, they are more likely to not only seek assistance, but also do it sooner than their school-leaver student peers. The more sophisticated networking skills that mature age students have also enable them to find the most appropriate resource, be it person or facility, to offer assistance that is timely and useful. This means that they can receive assistance that, more often than not, provides them with the opportunity for remediation.

Conclusion: A part of, not apart from, the first-year, undergraduate student community 
Mature age students are an integral part of Monash University; they comprise more than one third of the commencing undergraduate cohort. The Monash Plan, ‘Leading the Way – Monash 2020’ (http://www.monash.edu.au/monashplan/plan99/) envisages that the numbers of mature age students will continue to increase as society embraces lifelong learning, whilst the supporting document, the University’s ‘Learning and Teaching Plan’ (http://www.adm.monash.edu.au/paa/plans/ltp/stem.html) outlines strategies to enhance mature age student learning opportunities. 

Mature age students who engage with the university play a vital role by adding another perspective when they bring their life experiences to bear through contribution to class discussions. The presence of mature age students in the class allows younger, school-leaver students to not only hear first-hand accounts on, but also engage in dialogue about, a variety of issues with someone who ‘was there’. The information that mature age students can bring to a class goes beyond factual content and includes such elements as attitudes at the time, popular feeling, public concerns, anecdotes, etc. In this manner, mature age students are able to add a personal dimension to public information.

Mature age students who gain the greatest degree of satisfaction from university are those who utilise their social and academic skills to manage the first-year experience to achieve self-improvement through education. Mature age student participation in university life is fulsome and satisfying when it embraces not only academic accomplishment but also social integration with the broader university community resulting in personal development as well as educational qualifications. Although it is true to say that the challenges of transition to university are greater for mature age students than they are for their school-leaver student peers, the benefits gained by being a part of, not apart from, the first-year, undergraduate student community are also commensurately greater. 
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