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Internationalising the curriculum has become a important issue within the university sector; an issue that attracts much rhetoric.  But what does it mean for individual units or subjects and for individual academics?  This paper is based on a recently conducted curriculum review of a first year Education core unit at QUT, which sought to enhance what was already a culturally and socially responsive curriculum.  Specifically, the focus of the curriculum review was on responding more effectively to the needs of Indigenous, non-English speaking background, and female students.  An equally important goal was to produce future teachers with high levels of intercultural understanding and skill.

Although some educators have been working towards developing a culturally and socially responsive curriculum for decades, these equity and social justice goals have received new impetus and higher education management sanction because of the push towards internationalisation.  Internationalisation has many possible definitions and interpretations from minimalist assumptions that it only refers to securing more international fee-paying students to holistic approaches, which regard it as a process of major personal and professional transformation.  This paper explores what internationalisation means for individual academics and the units or subjects they teach.  It is based on a recently conducted curriculum review of a first year Education core unit at QUT, which aimed to respond more effectively to the needs of Indigenous, non-English speaking background, and female students.  The curriculum review also seeks to produce future teachers with high levels of intercultural understanding that could operate sensitively in Australia’s multicultural society and within our globalised world.  Having provided contextual details about the unit and the student cohort studying it, the paper will examine the process of consultation and reflection necessary to determine the changes I plan to make to the unit’s content and teaching strategies.  It will also consider key evaluation strategies to assess the effectiveness of these changes.

The Context

Education In Context is a first year core unit in the Bachelor of Education course at QUT that challenges students to recognise how working towards classroom equity will improve their teaching practice by developing their critical understanding of the impact of key social issues and technological and cultural change on education.  It explores social issues such as cultural diversity, gender, social class, Indigenous cultures and rural concerns and the impact each of these issues on education.  It also examines how education is affected by postmodern trends, including globalisation, marketisation, and the new work order or post-Fordism.  Questioning the Western emphasis on ‘the individual’ and investigating youth subcultures are also dealt with.  As a result, it incorporates challenging sociological material for first year students, aiming to develop their critical thinking skills and their written and oral communication skills.  The unit supports students’ engagement with a number of complicated theoretical paradigms such as postmodernism, feminism, postcolonialism and environmentalism.  It also aims to develop in students the characteristics of an international, interculturally aware person.
The student cohort studying this unit are primarily Bachelor of Education undergraduate and graduate entry students, although non-Education students can take this unit as an elective.  Enrolment numbers per semester are generally about 800.  The majority of students are female and two-thirds of them are under 25 years old.   Although the numbers of Indigenous and non-English speaking background students are relatively small, they are increasing as are the numbers of mature aged students (Pivot tables, 1999).   Therefore, Education in Context’s curriculum needs to cater for a large, highly diverse student cohort.

Personal and Professional transformation – the process of change

Internationalising the curriculum is a dynamic, ongoing process of personal and professional transformation.  As Aulakh et al (in Patrick, 1997, p. 6) suggest, it involves

teachers and students learning from each other, meeting the needs of overseas, offshore and local students, creating interdependence between students, viewing our professional practice from diverse perspectives, using culturally inclusive teaching practices, accessing teaching and learning resources which reflect diversity, and offering high quality courses which are internationally relevant. 

For the individual academic, this sounds overwhelming.  Fortunately, there are many people who can assist you in this process.  I conducted my curriculum review in the context of completing a unit in QUT’s Graduate Certificate in Education (Higher Education) course.  This ensured that we had the support and expert guidance of our lecturer, Patricia Kelly, who specialises in cultural diversity issues and internationalisation from a critical Futures Studies perspective.  We were also able to engage with our reading material on internationalisation with our fellow students in class and via a web discussion forum.  This process of collaborative discussion was stimulating and vital to our process of transformation.  

Another key part of the process was to consult with a range of people within QUT and internationally who were able to provide expert knowledge and assistance.  I consulted with Professor Rehana Ghadially from Humanities and Social Sciences in the Indian Institute of Technology, Bombay; Victor Hart from the Oodgeroo Unit at Kelvin Grove; and Pham Ha, a Vietnamese Education student.  I also spoke more briefly with Maureen Ah Sam from the Oodgeroo Unit at Gardens Point and collected a number of responses to the Student Evaluation of the Unit from last semester that referred to the needs of second language students.  

I chose these three consultants because I wanted to explore the issues of internationalisation of the curriculum and of cultural diversity and its impact on teaching.  Rehana Ghadially was a valuable choice in providing me with an international perspective.  She is an Indian psychologist who teaches social science to technology and science students, who are predominantly male.  The university she teaches at has a similar technological focus to QUT in that it aims to ‘provide the best educational facilities for training bright students for careers in technology and science’.  The Indian Institute of Technology, Bombay was established as one of four national institutes of technology in India in 1958 and was elevated to university status in 1961 when the Indian Government declared it ‘an institution of national importance’.  It also received support from the Government of the USSR from the late 1950s to the 1970s through UNESCO (http://iitb.ernet.in/about/how.html).  It has, therefore, a strong tradition as a state instrument of Indian nationalism; a characteristic of some universities in developing countries, as Inayatullah (1998) suggests. She, therefore, has a culturally different background from my own and a different educational context in which she works.

I chose to talk with Victor Hart in order to gain an Indigenous perspective because he has a great deal of experience in Education at primary and tertiary levels, including current involvement in the Murri School in Brisbane - an Indigenous primary school.  I have also worked with him in the past at QUT and at the University of Queensland Aboriginal and Torres Strait Islander Unit and have built up a personal rapport with him.  

Because I value student feedback, I decided to include at least one consultation with a student in this curriculum review.  I consulted with a former student of mine, Pham Ha, who completed this unit last year.  Pham Ha is a high achieving student from Vietnam, who I worked closely with on a number of strategies I had developed as part of an action research project on facilitating the learning of second language students in tutorials.  Pham Ha has remained in contact with me since then and we have built up a personal friendship.  My experience in working on issues of cultural diversity, including Indigenous issues, over the years has highlighted the importance of building personal rapport and high levels of trust with the people you talk to about these issues.  

This process of reading, collaborating, reflecting and consulting changes you as a teacher or as a professional because you learn to think about what you teach, the way you teach and the types of teaching resources you use in completely different ways. It also changes you as a person because you now have access to new paradigms and perspectives.  This personal transformation is vital for us as teachers because we can act as powerful diversity role models, as Kelly (1999) emphasises, and, in Education, work towards training our graduates (future teachers themselves) to operate sensitively in our multicultural Australian environment and in our globalised world. Trying to effectively internationalise our units starts us on our journey towards developing the personal characterisics of an international person which include, as Paige (in Weinstein & Obear, 1992, p. 49) suggest, 

tolerance of ambiguity, cognitive and behavioural flexibility, personal self-awareness, cultural self-awareness, patience, enthusiasm and commitment, interpersonal sensitivity, understanding of difference, openness to new experiences and peoples, empathy, a sense of humility and a sense of humour.
Curriculum changes

As a result of my reading, collaboration with colleagues, reflection and consultation with experts, I decided to change the following aspects of my unit:

· Unit’s aims: extended from awareness-raising exercise to an attempt to produce attitudinal change and deeper intercultural and social understandings

· Unit Outline: rewrite and incorporate a glossary of new words or concepts

· Content:

1. Focus on implications of globalisation (westernisation) for cultural diversity

2. Change the ‘Cultural Diversity’ topic to ‘Race relations, Identity and Education’

3. Provide students with more information on Indigenous histories and cultures and incorporate Indigenous perspectives throughout the unit

4. Incorporate women’s perspectives throughout the unit

5. Include a lecture and tutorial topic on ‘Education and the Environment’

· Support for second language students: apply for a grant to embed and support strategies developed in an action research project

· Assessment: 

1. Reduce the weighting of the seen exam from 60% to 40%

2. Include a formative assessment early in semester: annotated bibliography and brief reflection on the essay question

3. Design a reflective folder exercise and questionnaires to chart attitudinal change about issues of cultural and social diversity 

Unit’s Aims

In the past, Education in Context aimed to raise students’ awareness and general understanding of the social and cultural contexts in which Australian schools operate by exploring issues like postmodernism, globalisation, marketisation, gender, ethnicity, class and rural communities.  The consultations and readings I have done as part of this curriculum review have inspired me to extend the unit’s objectives to create conditions for attitudinal change and deeper intercultural and gender understandings.  This involves taking the ‘reflective’ approach to teacher education that Victor Hart (Oodgeroo Unit) describes, where students and the teaching team would be encouraged to ‘reopen our own backgrounds’ to unearth the racist relics there.  Anti-racism and anti-sexism training, such as that attempted by Ellsworth (1989), would, therefore, be given greater prominence in the curriculum. This would move us all out of our comfort zones, causing us to really engage with cultural and social diversity issues on a personal level.  Altering the overall aim of the unit in this way is essential because it allows us to work towards the type of intercultural competency and perspective transformation in ourselves and our students that E. Taylor (1994) discusses.  The opportunity to develop in students the characteristics of an international person would be created and the teaching team would be able to improve their skills as intercultural trainers, as Paige (in Weinstein & Obear, 1992) suggests.  The tolerance of ambiguity, cognitive and behavioural flexibility, and understanding of difference that this entails would also be inclusive in terms of gender perspectives and differences, as Nightingale and Sohler (1994) suggest.  All of this builds on the curriculum development models described by E. Taylor (1994) in his extension of Mezirow’s theory of perspective transformation and by Passfield (1996, p. 14) in his paper on the action learning paradigm, which seeks to ‘transform our lives, our workplaces and society if we act with integrity in concert with others and with nature’.
Unit Outline

I have rewritten the Unit Outline in an attempt to make it more welcoming and student-friendly.  I have tried to think through any assumptions of prior learning and clarify any jargon so that I do not disadvantage any students, particularly those from Indigenous or working class backgrounds or whose second language is English. I also hope to model the importance of using Plain English to my students, as Solomon (1994) and Radloff (1994) suggest.  Because this unit incorporates a number of new concepts and theories, such as postmodernism and globalisation, I have included a glossary of difficult terms or phrases, in response to Pham Ha’s suggestions.  The glossary incorporates dictionary and sociological definitions because this assists second language students’ understanding, as Pat Kelly suggests.  These strategies should assist all students to unlock the meanings of postmodernist and sociological language.

Unit Content

I have also decided to make a number of changes to the content of the unit.  I intend to revise the globalisation topic to focus more specifically on the implications of globalisation, which is really westernisation or ‘colonial-based internationalisation’ (Carter, 1994, p. 51), for cultural diversity, although Anne Hickling-Hudson, the lecturer for this topic, already approaches it from a post-colonial perspective based on her West Indies heritage and experience and her research.  In order to do this, I will focus more on the notion of globalism as a movement attempting to counteract the negative implications of economic and cultural globalisation.  Danilo D’Antonio (1997) defines globalism
 as 

a vision of the world: to see how the whole is so deeply interconnected that even the action of few people can influence the life of all the others on the Planet Earth and of ourselves. It is clear that [this involves]  ... philosophic concepts of fundamental importance in our era: the holism – the awareness we need to consider the whole situation in order to reach a successful result ... – and the universalism: to recognize the common origins of all the peoples on the Earth and to cooperate, as justly as possible, all together in order to reach global common goals. 

This change in focus is justified by the recommendations of my international consultant, Rehana Ghadially, and my Indigenous consultant, Victor Hart and by the need to move beyond Eurocentric interpretations of key international trends.

I will also alter the title of the lecture and tutorial topic on ‘Cultural Diversity and Education’ to ‘Race relations, Identity and Education’ because I agree with Victor Hart’s suggestion that all too often cultural diversity is used as a polite, safe term for race relations.  Although the notion of ‘race’ is problematic because it is essentially a European construct developed to justify colonialisation, the lecture is about this construction of race and its power implications and how this impacts on education so I think this change is warranted.  Such a change is also supported by Irwin (1993), who suggests the focus of intercultural communication should be on identity rather than ‘an anthropology of manners’, and Rizvi and Crowley (in Verma, 1993), who emphasise the complexity of ethnic identities. This lecture forms a key component of the anti-racism training incorporated in this unit. 

I will also provide students with more information on Indigenous histories and cultures, as recommended by Pham Ha.  Because of the silence about or trivialisation of Indigenous histories and cultures in Australian schools and ongoing racism in Australian society, it is not only international students who know very little accurate information about Indigenous Australians. Department of Aboriginal and Torres Strait Islander Affairs and ATSIC produce useful, student-friendly booklets, such as Rebutting the Myths and As a matter of fact, which could be distributed to students free of charge or at a minimal cost.  An earlier publication, Face the facts, by the Federal Race Discrimination Commissioner (1997) would also be useful.  I will incorporate Indigenous issues and perspectives in all of the week’s topics, especially educating individuals, race relations and identity, gender, class, globalisation, rural communities and the environment.  This is important because it avoids the tokenism suggested by merely slotting in one lecture and tutorial on Indigenous issues and it encourages students to engage with perspectives that should be fundamental to our understanding of current Australian society and culture.  In a similar way, women’s perspectives need to be incorporated throughout the unit’s content and it is important to explore how race and class intersect with gender, as Nightingale and Sohler (1994) recommend.

I have decided to replace the existing topic on Present and Future Challenges with the issue of Education and the Environment.  This would also explore the related issue of development, which is an important issue for non-western countries, as Rehana Ghadially suggested.  This topic will incorporate Indigenous and Eastern perspectives on humans’ inter-connectedness with the earth because this topic lends itself to valuing prior and alternative learning and knowings which are part of a truly intercultural curriculum, as Barnett (1994) suggests.  Some of the key resources that will support these changes in unit content include:

· Videos: Babakiueria, A little life, From Sand to Celluloide, The Man who Planted Trees, Molly’s Pilgrim, Rainbow War, Shifting Sands
· Exercises and games: Cultural Capital game, BaFa BaFa (a cross-cultural simulation game), White Privilege exercise,  Frustration: an Aboriginal employment game 

· Books: Anti-racism: a handbook for adult educators (1986), Diversity and motivation: culturally responsive teaching (1995), Beyond comfort zones in multiculturalism (1995)

I will also apply for an equity grant to embed within the unit the strategies of additional support I developed for second language students as part of an action research project.  These strategies, based on the ideas of Barnett (1994) and Martens (1994), included meeting second language students before each tutorial to give them any additional handouts for tutorials, to tell them what we would cover in tutorials, and to plan a question I would ask each of them during the tutorial as a way of holding space open for them in discussions.  I also had extra consultations with them prior to the assignment and an extra class before exams.  Feedback from Pham Ha, other second language students, and Martin Reese, a Language Adviser, suggested that all of these strategies worked very well.  Part of the funding for this grant would be used to pay casual academics for the extra work this involves which goes well beyond their paid responsibilities.

Assessment

Changing the current assessment regime will focus on minimising the advantage enjoyed by students from dominant groups, which, in the Australian context, are white, Anglo-Celtic, middle class, male students.  These changes seek to cater for a variety of cultural communication preferences and learning styles, although they seek to avoid making stereotypical assumptions about cultural learning styles that Penny Tripcony (1996) and Aat Vervoorn (1998) warn against. At the moment, the assessment includes one essay worth 40% and one seen exam worth 60%.  Although the Faculty of Education allows second language students to take an English dictionary into the exam and gives them an extra 10 minutes per hour of the exam,  this heavily weighted exam disadvantages second language students, as Pham Ha indicates, and may disadvantage Indigenous, working class, mature aged and women students.  Duncan Nulty, QUT’s specialist in assessment and evaluation, emphasises the importance of having an invigilated component of assessment, so I propose to continue setting the seen exam, but reducing its weighing to 40%.  

I also plan to incorporate a formative assessment, an annotated bibliography and brief reflection on the essay question, which should help students prepare for the essay.  This would be marked on a pass/fail basis and would encourage students to start reading for their assignment earlier in semester.  The brief one paragraph reflection would allow me to provide students with feedback about their understanding of the essay question and their writing ability.  While this would benefit all students, it would be particularly helpful for second language students and for some Indigenous, working class, mature aged and women students, who may be less confident in their own abilities, as Nightingale and Sohler (1994) suggest.

I will also design a reflective folder exercise and some questionnaires to chart attitudinal change about issues of cultural diversity and gender.   In the first week of lectures, students would be asked to fill out an anonymous questionnaire designed to measure their bias/understanding about Indigenous, minority and gender issues.  The teaching team would collate the results in order to identify particular issues that need addressing during semester.  In tutorials, students would be provided with a blank manilla folder and asked to complete Polka’s (1999) ‘course portfolio’ exercise, which involves creating a ‘personal shingle’ or profile on the front of the folder.  Inside the front cover a blank copy of the questionnaire would be stapled to remind students about the issues it raised.  Underneath this questionnaire students would be asked to write a short and honest reflection on what cultural diversity and gender means to them.  Students will receive help on what a reflection entails and how to write or draw them.  Throughout semester, students would be asked in tutorials to include drawings, brief reflections, posters, poems, stories or statements about their attitudes and feelings about cultural diversity and gender.  After completing their first two reflections, lecturers will give them feedback so that they can be sure about their approach. In an attempt to value a range of learning preferences and styles, which are personal, cultural and gendered, as Nightingale and Sohler (1994) indicate, students could incorporate a range of materials in their folders, as listed above.  In the last tutorial, students would be asked to write a brief reflection on the back of their folders on their attitudes towards cultural diversity and gender, revisiting their comments at the beginning of semester and all of their other reflections.  The folder would then be handed in and would be worth 20%.  Because I am conscious of not overloading students with assessment, most of these exercises would be completed during class time, although students would be free to add to it later as well.  The questionnaire would also be given to students again in their last lecture to get an overall picture of any attitudinal change.  I believe this exercise would be a valuable tool in anti-racism training, as Victor Hart suggests, and could also facilitate anti-sexism training.

Evaluating the changes

I plan to incorporate three levels of evaluation in order to check whether the changes I have made to this unit will produce a culturally and socially responsive curriculum that develops in students important intercultural and social understandings.  These are self-evaluation, student evaluation and peer evaluation.

Self-Evaluation

As L. Taylor (1994) indicates, reflection is the underlying basis of all self-evaluation so I plan to do a reflective journal during semester one next year, pondering on the changes I have made to the curriculum and whether they are working or need modification.  I will also complete the Best Practice Guidelines for Internationalising the Curriculum self-evaluation checklist designed by Whalley (1997).  I will use this checklist to evaluate global skills objectives, unit content, resources, and teaching and learning and assessment strategies.

Student Evaluation

The students’ reactions to the changes incorporated into the curriculum will be vital.  These reactions will be able to be charted not only in the mid-semester informal feedback and the SET and SEU results, but also through the questionnaire and the reflective folder exercise.  I hope the latter two instruments will be effective indicators of whether or not students have extended their intercultural and social understandings.  Angelo and Cross (1993) have developed a series of very effective Classroom Assessment Techniques (CATs) which assess students’ attitudes and values.  These include classroom opinion polls, double-entry journals, and everyday ethical dilemma exercises, which could be incorporated as further indications of student learning.

Peer Evaluation

I believe it would also be useful to have Victor Hart carry out an evaluation of the changes made to the curriculum from an Indigenous perspective, particularly as he was one of my consultants.  Martin Reese, a Language Adviser to second language students at QUT, would also be a helpful person to ask for an evaluation of the changes made to the unit from the perspective of second language students.

Conclusion

By making changes to the content, teaching strategies and assessment in Education In Context, I hope to continue the ongoing process of internationalising my teaching.  In particular, I hope to cater more effectively for the needs of Indigenous, second language and female students and to produce graduates with high levels of intercultural and social understandings.  These changes will hopefully encourage our students to share social and cultural knowings and so learn to operate with sensitivity and effectiveness in Australia’s multicultural society and within our globalised world.
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� 'Yärï' is the Turrbal word for 'speak', which was the closest translation available for sharing knowledge.  The Turrbal clan lived around the Kelvin Grove area in Brisbane (where this unit is offered) prior to European invasion.  Permission was granted from the Turrbal Association Incorporation to use this word.


* Please note Sohail Inayatullah (1998) defines globalism in terms of a higher education trend that depicts universities as businesses.  This is not the sense in which this term is used here.
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