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ABSTRACT

This presentation reports on a study into literacy learning needs and teaching strategies in three Introduction to Communication Studies classes on a Bridging Programme.

This presentation will focus on the benefits of identifying literacy learning needs and putting in place teaching and learning  strategies for literacy over three classes being run within the Introduction to Communication course on a Foundation / Bridging Programme.  The literacy assistance provided in the classes is continually being developed, and this year has seen many improvements in students’ results.  The goal of this Introductory course is for students to have reached entry level for the Communications 1 course.

These students are from many different backgrounds, and have enrolled on this second-chance programme to further their education and to reach their goals in either employment or further tertiary study.  Our research is based on the experience of developing, and putting in place, strategies and resources for students who have been identified as having literacy barriers.  Using this approach, we are able to assist students in their achievement of goals.

The development and use of these strategies and resources has led to new initiatives, one of which is the approval to set up a ‘free’ literacy course.  This will increase the literacy levels for non-traditional tertiary students, some of whom will move onto the Introduction to Communication course.
Introduction

The Foundation Education Programme at Manukau Institute of Technology is a comprehensive bridging programme that enables under-qualified students to gain qualifications to enter tertiary courses and the workforce.  Since its inception in 1985 the programme has grown rapidly.  The rapid growth is an indication of the widely felt need for bridging education and the success of this particular programme.

The Foundation Education Programme is made up of a group of core subjects and three main areas of specialisation.  Courses in the core area are compulsory for full time students unless they have already studied them.  These are Communication, Mathematics, Study Skills, Future Focus and Foundation Education Computing.  In addition to these, student may choose courses from one, two or all three of the specialist areas, which are Science, Business Studies and Liberal Arts.

Alongside the rapid growth of the department, there have been corresponding changes in the courses themselves.  This paper is about the changes that are occurring in one subject area, Communication, and specifically in one particular course - ‘Introduction to Communication’.  

Student group

The goal for the teaching and learning programme is to staircase students successfully onto the next level and from there onto future career pathways or onto employment.

Students are placed in Introduction to Communication based on a diagnostic language and literacy pre assessment and a diagnostic interview.  Students placed on the Introduction to Communication course have the highest language and literacy needs reflected by the lowest scores, that is less than 60%. 

As seen in Table 1, the majority of students (76%) in Introduction to Communication are from non-English speaking backgrounds.  The complete ethnic breakdown of two classes is; 14% Maori, 34% Pacific Island people, 10% European/New Zealanders, 17% Indian, 3% Chinese, 3% Bangladeshi, 10% Iraqi and 7% Filipinos.

While the majority of students (69%) in the Introduction to Communication course completed three to five years of secondary schooling, of these 41% gained School Certificate or higher qualifications but 59% left school with no formal qualifications at all.

	PACIFIC ISLANDERS
	 
	
	MAORI
	 
	 
	 

	Student
	Years at School
	Qualifications
	PreTest Scores %
	
	Student
	Years at School
	Qualifications
	PreTest Scores 5

	A
	0
	0
	39
	
	K
	0
	0
	19

	M
	1
	0
	65
	
	P
	1
	0
	38

	S
	1
	0
	68
	
	J
	3
	0
	21

	M
	2
	0
	64
	
	R
	4
	1
	57

	Mo
	2
	0
	69
	
	 
	Average Pre-test scores = 34%

	An
	3
	0
	51
	
	
	
	
	

	J
	3
	0
	57
	
	EUROPEAN NZ
	 
	 

	Jo
	3
	0
	54
	
	C
	1
	0
	62

	L
	3
	0
	56
	
	E
	3
	0
	73

	Ju
	5
	1
	63
	
	N
	3
	0
	37

	 
	Average Pre-test scores = 59%
	
	 
	Average Pre-test scores = 57%

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	OTHERS
	 
	 
	 

	
	
	
	
	
	M
	2
	1
	66

	INDIAN
	 
	 
	 
	
	R
	3
	3
	17

	J
	3
	1
	66
	
	Y
	3
	1
	36

	R
	3
	3
	64
	
	S
	3
	0
	71

	S
	4
	1
	64
	
	E
	3
	1
	63

	Ra
	4
	1
	61
	
	A
	3
	1
	46

	Se
	4
	1
	64
	
	M
	4
	0
	62

	 
	Average Pre-test scores = 64%
	
	 
	Average pre-test scores = 52%


Table 1: Ethnicity of students, the years spent at Secondary School, the qualifications gained, and diagnostic, pre test score.

Key - Qualifications:
0 = no secondary qualification

1 = School Certificate, or equivalent;

2 = 6th Form Certificate, or equivalent;

3 = Bursary, or equivalent

Although our cohort was small, interestingly, of the 12 students who gained qualifications only one was a Pacific Island person, one was Maori and none were New Zealand Europeans.  Of the others, ten of the twelve gained School Certificate or equivalent.  Maori students had a significantly lower average entry pre-test score at 34%.  Of the three European/New Zealanders two were identified as having special needs.

The International Adult Literacy Survey (IALS) 1996 cited in More Than Words, (2001), states that: 

Poorer literacy was found to be concentrated within the Pacific Islands and other ethnic minority groups and within the Maori population.  Results for Pacific Islands and other ethnic minority groups were reflected in the relatively poor English literacy skills for those for whom English was not their first language  (p.27).

These statistics are reflected in the Introduction to Communication classes where there was a greater percentage of Pacific Island and other ethnic groups on Introduction to Communication than on other Foundation courses.
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Figure 1: International Adult Literacy Survey graph showing literacy levels of the different ethnic groups in New Zealand.

Initiatives

In 2000 the Further Education Department at Manukau Institute of Technology, responded to the needs of the students by employing a Literacy Advisor to the Further Education Department and supporting literacy initiatives from within the department.  In the past two years steps have been taken to address the high language and literary needs of these adult students.  Lecturers and management have recognised that students have needs as English Speakers of Other Languages (ESOL) and literacy needs and that a high proportion had needs in both i.e. ESOL/Literacy.  ESOL/Literacy learners are characterised by their limited educational experience in their country of origin.  As the idea of ESOL/Literacy is relatively new and involves the synthesis of two disciplines it has stimulated some creative adaptation of traditional practice and it is premature to advocate any one theory or method.

Needs Assessment

In 2001 the previous entry assessment on the Foundation Education Programme for language and literacy was replaced with an assessment tool which better reflected the diverse student group and the content of the courses.  The assessment was trialed with a number of student groups in South Auckland and matched to a functional literacy level, ie IALS Level 3 (St.George, Souksmith & Moore, 1994). The aims were to begin to collect base line data on student entry and exit levels to demonstrate progress in language and literacy development, to plan more effectively for future progress, to identify strengths and needs for individual students and to inform teaching and learning.

By using our assessment tool for pre and post testing in 2001 we tracked two classes for literacy progress.  Figure 2 illustrates the increases in average scores.  The average score for Class One improved from 43% to 60% and the average score for Class Two improved from 49% to 65%.  Both classes had an average score increase of 16-17%.  
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Figure 2: Results of the pre and post test for two Introduction to Communication classes in 2001.

As 60% had been established as the optimum score for movement to the next level of Communication, lecturers were able to establish that they were meeting the teaching and learning goal of progressing students literacy levels for movement onto Communication and further education/employment.

In 2002 new initiatives were introduced to Introduction to Communication with the aim of adding to and further improving language and literacy progress for students. 
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Figure 3:  Results of the Pre test for two Introduction to Communication classes in 2002.

The new initiatives included either adding or improving on the following:
· identifying students with high literacy needs (below a functional level 3 <50%) for further one to one support from a literacy tutor  

· tutor feedback to students on literacy strengths and needs to be used as the basis for individual learning plans
· computer access for language literacy resources
· journal writing
· language learning strategies course
· individual reading programme
One to one support for students with very high literacy needs

From Semester 2, 2001 a trained literacy tutor offered one to one support to students who had been assessed as having very high needs from the diagnostic assessment, ie. students with a score below 50% and other students identified by tutors or by self referral as likely to benefit  from one to one assistance.  There were seven of these students who took part in this support programme.

The average pre test score for the very high need students was 40% and the average post test score was 62%.  This was an average improvement of 22% with all but two students gaining a score of 60% or above.
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Figure 4: Pre and post test results for students on the one to one support programme in 2001.

In Semester 1, 2002 the average pre test score is 48% and it is anticipated that by offering the one to one support a) students will stay in further education ie low attrition rate, and b) have success in reaching their goal of moving into their career path or employment.
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Figure 5: Pre test results of students on the one-to-one support programme 2002

The benefit in the one to one provision is in creating a trusting and individualised learning environment where the learner’s level and needs are established; instruction is related to the learning needs and progresses at the learner’s pace of learning.  Students are encouraged to be part of the learning process through the negotiation of learning goals and strategies.  They use strategies taught, receive regular learner feedback on progress, and do their part by keeping appointments and completing the suggested activities.  Students are encouraged to be aware of their own progress and to celebrate their learning.

Two levels are identified for one to one support, literacy level 1 and literacy level two.  At both levels there is a balanced programme including decoding and whole language.  Reading and writing are integrated by each student keeping a journal of writing that is discussed at each lesson and used as a dictation for spelling and applying skills.  Emphasis is given to the development of listening and speaking skills as required.

The student’s immediate learning needs in their study are also part of the session if this is required.  This can include numeracy, organisation and study skills, and discussion of personal issues acting as barriers to learning.  Students are encouraged to take control of their own learning through the use of their learning plan, to use and reflect on learning strategies, use of the language support centre, complete homework activities (if appropriate) and keep a journal and spelling notebook.

Student comments include:


“I have been in this course for four weeks now and it has changed things for me because I was going to leave MIT next year because its getting hard for me but now I know with Mata’s help I can learn to write and I know I am getting help from her.”


“I am allowed to ask questions during our sessions which I find very useful.”

Individual learning plans 

Individual learning plans are based on the language and literacy diagnostic assessment and analysis and also on the students’ own self-perceptions of language and literacy difficulties.

The learning plan is developed in partnership between the lecturer and student and acts as a guide and support for the student to focus on their individual goals (or supports the setting of goals).  It also directs the students’ learning to reach their goals and involves the student reflecting on the process of learning.

The learning plans are linked to the resources for Language, Literacy and Numeracy in the Language Support Centre, which is situated in the Institute Library. Facilities available include numerous texts on grammar, writing, spelling, vocabulary, business English, oral conversations, punctuation, etc.  There are audio machines and tapes to accompany texts as well as readers at varying levels.  Computers with interactive programmes are available, as well as educational CD-ROMs that cater for second language learners as well as native speakers of English.  Topical films are available on DVD, and many of these have subtitles as well as booklets for student use. 

The use of learning plans gives a strong message to the student that the lecturer values their individual strengths and is committed to supporting their needs.  It also gives the student the strong message that they can have some control of their own learning. 

Student P said:  “I wouldn’t be able to keep focussed on my goals if I didn’t have the plan to follow.  How would I know what I’ve done, what I’ve completed, what I need to work on, if I didn’t have the weekly plan?”

Student R said:  “It helps me feel better about my learning – to be able to get a teacher to see, and sign my plan, to encourage me and help me keep coming back to do better.” 

Assigning a total of 5% of the total Introduction to Communication course mark reinforces the importance of the learning plan.

Computer access for language literacy resources

Many of the students in the Introduction to Communications course have had no experience with computers. During 2001 this initiative was introduced to address both the self-access of language literacy resources and to overcome the fear of computers.    Students are introduced to language/literacy websites, using access through both the Institute’s website and through various search engines.  Students are able to complete tasks of their own choice, at their own level, and get instant feedback through these interactive sites.  Links from the Language Support Centre are explored, including topical news items. 

Generally all students are keen and positive about these lessons and the gains for the language and literacy learners include “flexibility of use, control over pacing and sequencing of learning, individualisation, privacy, and immediate feedback”. (Using computers with adult ESL literacy learners, n.d.).

Journal writing

Journal writing has been used in education for many reasons.  Gipe (1998) cited in Palmer, Cozean, Olson-Dinges (1999) stated that “if a daily writing journal is employed as an instructional practice, students’ writing abilities will improve rapidly” (p.34). 

Students use their own discretion in the choice of subjects and writing style.  Suggestions are made in their workbook encouraging students to reflect on an outing, a movie, a family occasion, or a review of a magazine, newspaper article, or book review.  Several short examples are modelled in the students’ workbook.   Encouragement is given to record reflections from material read during individual reading time and time is specifically allocated for this.

We have found that students, especially those returning to study, have not had recent experience in reflective writing and there has been differing reactions to journal writing.  Many obviously feel uncomfortable writing their own thoughts, and as research suggests, there could be a cultural reason for not wanting to take part in informal writing.  However, Mlynarczyk’s (1998) research and field trials found this was an over-simplistic answer.  She found that having knowledge of cultural groups, and their learning styles, is helpful but can lead to assumptions rather than looking at individuals “to discover how they might use the journal as a constructive force in their learning” (p164).  

Although journal writing is a common teaching/learning tool in ESOL courses, it has not been used in the Introduction to Communication Course before.  There has been a lot of research on journal writing for ESOL classes.  Krashen (1981) points out that free writing encourages the development of fluency.  Bardine (1996) cited in Mlynarczyk (1998) proposes using journals with adult literacy students and claims that it is an effective tool to introduce adults to writing, while simultaneously dealing with reading, self-esteem, and confidence levels.  

Student P, who scored 38% in the pre test, takes a huge pride in her own journal writing.  She has used it as a ‘daily diary’ seemingly not worrying about the audience. Her lecturer feels that the self-worth and the confidence gained from journal writing, and other strategies, was instrumental in this student being able to spend many hours preparing an oral presentation, write, and read her cue cards, stand in front of the class, and talk (albeit nervously) for four minutes on her chosen subject.  .

The lecturer commented: “The sparkle in her eyes as she showed me a whole page of personal comments in her journal, told me so much about her feelings of her writing progress.  We were able to turn back to her first journal entry, and even with a cursory glance, could see an amazing difference in quality and quantity of language skills.”

Each week positive, encouraging feedback is written into the journal by the teacher.  Some students, mainly the second language students, request identification of grammar errors, etc.  The very motivated students often rewrite their entries.  This friendly, positive and encouraging dialogue helps form important bonds between the teacher and the writer.  
Through reading the journals student needs are identified by the tutor (the journals are not corrected) and these are addressed by either individual or class targeted direct instruction.  For example, punctuation tasks, verb tense instruction, vocabulary-building exercises are prepared in response to the student needs, identified in their journal writing. This has been very well received from students, and they are even asking for the worksheet now.  Marking of the instructional exercises is done straight away, students marking their own work.  This instant feedback, discussion of rules, and question time is absolutely important.  

Language Learning Strategies Course

This semester a new Language Learning Strategies course has been introduced for students studying Introduction to Communication. The aim of the Language Learning Strategies course is for students to gain proficiency in a full range of language learning strategies so that they are well prepared to undertake the other courses of study on the Foundation Education Programme, as well as gaining entry to the Communication course.

Language strategies teaching is based on metacognitive theory ‘metacognition is cognition about cognition or thinking about thinking (Flavell, 1977, as cited in Pressley, 1998. p.202) and Vygotskian theories, ‘that skills once done with others come to be internalized as self-directed inner speech (as cited in Pressley, 1998 p.203).

Teachers firstly explain a strategy, skill, or process, and then mentally model the use of it for students.  The student then performs the strategy with teacher guidance.  The teacher gradually withdraws assistance as students become more proficient.  Pressley (1998) describes this process as a dynamic give-and-take between teachers and students and uses the descriptive label “transactional strategies instruction” (p.209).

Reading comprehension strategies include predicting, making mental images, questioning, relating to prior knowledge and summarising.  Some spelling learning strategies used are syllabication, use of mnemonics, use of prefixes and suffixes; Look, Cover, Write, Check.  Listening learning strategies teaching encourages the students to use checkpoints based on the mnemonic TILE  (Tune in, Inquire, Listen actively, Evaluate). Multi sensory learning in the form of the Chinese character of the verb ‘to listen’ is encouraged.  The character illustrated in Figure 6 depicts the use of the head, heart, ears, eyes (the whole self) when listening.
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Figure 6:  Chinese Character of ‘To Listen’

To allow for early success a summative test focused on language learning strategies is sat early in the course and students gain confidence from this early feedback which has a positive impact on their continued learning (Evans, 2000).  The pass rate for this test was 95%.  This is celebrated by the Head of Programme personally presenting certificates to students in the week following the test.

The pride and incredulousness of students as they received their certificates was very noticeable, and comments such as “This is the first time I have ever passed anything”;  “This is the first time I have ever received a certificate”;  “Have I really got an A pass?” were evidence of the sense of achievement they felt.

The learning strategies gained in the first five weeks are reinforced throughout the semester.  For example, when reading text for the research assignment, reading strategies are used firstly as a whole class, and then encouraged throughout all personal reading for assignments.  Students are reminded to put these strategies into practice throughout their course and to apply them to other subjects.
Individual Reading Programme

Another specific learning strategy taken this year has been the 45 minutes each week spent on individual reading.  This has been included in an effort to encourage enjoyment of reading, and to give students another opportunity to apply the specific reading strategies for academic study that are taught as part of the Language Learning Strategies course.

Individual reading can also contribute to journal writing as Nagy, Herman and Anderson (1985)  state, “Self-selected reading material can be a very useful instructional tool in providing a vehicle for individuals to gain functional literacy skills through journal writing about the literature they choose to read.” 

It has been interesting to see the changes in some students’ behaviour during these reading sessions.   Several students are now quietly reading one book, or one newspaper article, for the whole session.  For the first four weeks these students would just flick through magazines, annoy others, and generally not settle to quiet reading.  A pattern has emerged in one of the classes for the majority to read the up-to-date national newspaper.  This has had the added benefit of group discussions and the learning of relevant vocabulary.  Resources available to choose from in the classroom include magazines, newspapers, graded fiction readers, and non-fiction texts.  Students are encouraged to take these home at any time.  At the conclusion of the set time, students write new vocabulary on the whiteboard and then dictionaries are used to determine definitions, pronunciation and usage.  

Conclusion

The changes to the Introduction to Communication course were based on the recognition that our student population had the highest needs in two areas, language and literacy.

By putting in place a range of initiatives we have attempted to address those needs and hope to back this up with further evidence in the form of:

1
improved pre and post test results

2
feedback from the students on the language/literacy initiatives

3
improved retention rates.

Further initiatives that have grown out of the above are:

Foundation Literacy classes

These classes have begun ‘after hours’ and are free for students who have very high literacy needs either in the community  (employed or unemployed) or on Introduction to Communication.  In this way students who are not accepted onto the Foundation Education Programme due to very high literacy needs can raise their literacy levels without the added cost of fees, and students already on the course can have extra classes after course hours.

Language/Literacy support during Orientation

Literacy tutors and advisors will be present and available during the Introduction to Communication classes from the very beginning of  Semester Two, 2002.  In this way we hope to further reduce the attrition of the high need language and literacy students.   During Semester One, 2002, individual tuition and individual learning plans were drawn up during Week 2 and 3, but we still were not able to halt a few of these students from leaving very early in the course.

Setting up of a ‘Home Group’

Initiatives are being planned to combine the students who will study Introduction to Communication, Basic Maths, Foundation Education Computer Skills and Introduction to Biology.  These students will stay together from Day 1, Week 1 in the Orientation group, move together through the Future Focus classes, and remain together for the whole semester.  The support, both for language and literacy, numeracy, and general pastoral care will be even more focused for this group. 
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Sheet1

		Pre Test Sem 2 2001

		Comms Class		Surname		First Name		Vocab		Sign		Advert		News		Spelling		Grammar		Punctuation		Spelling		Grammar		Clarity		Vocab		Structure		/100

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

		Intro Comm 1		FA'AVAE		Steven		4		2		5		4		18		8		6		1		1		1		1		1		52

		Intro Comm 1		JOHN		Paul		4		4		5		5		16		1		4		3		3		3		3		3		54

		Intro Comm 1		KALEO		Ioana		5		2		5		4		15		1		9		3		1		1		1		1		48

		Intro Comm 1		KAUR		Ramesh		5		2		7		5		14		1		7		3		1		3		1		1		50

		Intro Comm 1		LADANI		Bhavin		2		1		5		2		17		3		7		3		1		1		1		1		44

		Intro Comm 1		LUI		Leiataua		6		3		3		3		1		0		0		0		0		0		0		0		16

		Intro Comm 1		MANI		Vicki		4		4		4		3		8																23

		Intro Comm 1		MOHAMED		Suliaman		4		3		5		3		11		2		9		1		1		1		1		1		42

		Intro Comm 1		MOHAMED		Zebibi		R

		Intro Comm 1		MOHAMMAD		Sring		2		4		2		3		0		0		0		3		1		1		1		1		18

		Intro Comm 1		PARK		Keun		7		4		6		3		13		5		10		5		3		3		5		3		67

		Intro Comm 1		SHEN		Sharon		4		1		8		4		15		3		10		3		1		1		1		1		52

		Intro Comm 1		SPIERS		Luke		4		3		2		5		9		0		7		1		1		1		1		1		35

		Intro Comm 1		STEWART		Rhonda		6		4		7		5		0		0		10		5		3		3		3		3		49

		Intro Comm 1		UNGA		Uinise		2		2		4		2		16		4		9		3		3		3		3		1		52

						Mean scores		4.2		2.8		4.9		3.6		10.9		2.2		6.8		2.6		1.5		1.7		1.7		1.4		43.0

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

																						Written Language										TOTAL

		Pre test Sem 2 2001

		Comms Class		Surname		First Name		Vocab		Sign		Advert		News		Spelling		Grammar		Punctuation		Spelling		Grammar		Clarity		Vocab		Structure		/100

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

		Intro Comm 3		AGGARWAL		Aarti		8		4		6		3		14		4		10		5		1		1		1		1		58

		Intro Comm 3		ANTONOVICH		Margaret		3		4		4		2		16		11		10		3		3		3		3		3		65

		Intro Comm 3		BEAZLEY		Lynlie		2		2		6		4		16		0		3		3		3		3		1		1		44

		Intro Comm 3		CHEUNG		Chi Yin		5		4		7		1		12		4		10		5		1		1		1		1		52

		Intro Comm 3		FAISIOTA		Moana		old test

		Intro Comm 3		HOWE		Mereana		6		4		6		4		15		6		9		3		1		1		1		1		57

		Intro Comm 3		KHALIL		Ahmed		5		4		7		3		16		2		8		1		1		1		3		3		54

		Intro Comm 3		LEONG		Kin Hong		5		4		7		5		18		6		6		3		1		1		1		1		58

		Intro Comm 3		LIU		Janet		5		6		4		3		8		1		11		3		1		3		3		1		49

		Intro Comm 3		NEPIA		Allison		old test

		Intro Comm 3		NUIA		Edwin		5		1		5		4		13		8		10		5		3		3		1		1		59

		Intro Comm 3		REPOAMA		Joanne		7		1		3		4		12		1		8		1		3		3		1		1		45

		Intro Comm 3		SALAIVAO		Allister		6		1		5		3		12		0		8		5		3		3		3		1		50

		Intro Comm 3		SMYTH		Daniel		0		4		6		5		8		0		7		1		1		1		1		1		35

		Intro Comm 3		TAUTI		Losita		R

		Intro Comm 3		TAUTI		Oloa		6		2		4		3		15		0		0		5		3		3		3		1		45

		Intro Comm 3		TE WAKE		Karen		3		0				2		12		2		0												19

		Intro Comm 3		TSAI		Betty		2		1		2		1		16		0		8		5		1		1		1		1		39

		Intro Comm 3		TUITUPOU		Tupou		5		3		4		3		15		3		11		5		1		3		3		3		59

						Mean scores		4.6		2.8		5.1		3.1		13.6		3.0		7.4		3.5		1.8		2.1		1.8		1.4		49.3

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

		Post test Sem 2 2001

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579		57.00

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		3		3		3		44.345959596		43.00

		Intro Comm 1		Mohamed		Zebibi		3		33.33%		2		50.00%		4		50.00%		6		100.00%		12		54.55%		8		57.14%		10		83.33%		3		3		5		5		5		70.2835497835		66.00

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		5		5		5		63.1334776335		61.00

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202		62.00

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772		74.00

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		3		48.7548701299		48.00

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999		68.00

																																																59.88

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100

		Post test Sem 2 2001

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 3		Aggaural		Aarti		5		55.56%		2		50.00%		4		50.00%		2		33.33%		18		81.82%		6		42.86%		12		100.00%		5		3		3		5		5		74.1356421356		70

		Intro Comm 3		Cheung		Chi Yin		8		88.89%		2		50.00%		5		62.50%		4		66.67%		14		63.64%		5		35.71%		7		58.33%		5		3		3		5		5		70.2573953824		66

		Intro Comm 3		Faisiota		Maoma		4		44.44%		1		25.00%		5		62.50%		4		66.67%		17		77.27%		10		71.43%		10		83.33%		5		3		5		1		1		70.3064574315		66

		Intro Comm 3		Isai		Betty		3		33.33%		4		100.00%		5		62.50%		1		16.67%		21		95.45%		8		57.14%		9		75.00%		3		3		3		5		3		72.400974026		68

		Intro Comm 3		Lim		Janet		5		55.56%		1		25.00%		5		62.50%		3		50.00%		17		77.27%		11		78.57%		12		100.00%		3		3		3		3		3		73.488997114		69

		Intro Comm 3		Nepia		Allison		7		77.78%		4		100.00%		8		100.00%		5		83.33%		20		90.91%		7		50.00%		5		41.67%		5		5		5		3		3		82.4368686869		77

		Intro Comm 3		Poseline		Edwin		4		44.44%		4		100.00%		3		31.25%		4		66.67%		14		63.64%		5		35.71%		4		33.33%		5		3		1		3		3		56.250450938		53

		Intro Comm 3		Repoama		Joanne		0		0.00%		4		100.00%		3		31.25%		4		66.67%		17		77.27%		0		0.00%		4		33.33%		3		3		3		3		3		49.5852272727		47

		Intro Comm 3		Salaivao		Allister		7		77.78%		1		25.00%		4		50.00%		5		83.33%		13		59.09%		7		50.00%		6		50.00%		3		3		5		5		5		67.952020202		64

		Intro Comm 3		Tuitupou		Tupou		5		55.56%		1		25.00%		5		62.50%		3		50.00%		21		95.45%		8		57.14%		11		91.67%		5		3		5		3		1		75.3731962482		71

																																																65

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100

		PRE INTRO 1

		Intro Comm 1		KALEO		Ioana		5		2		5		4		15		1		9		3		1		1		1		1		48

		Intro Comm 1		MANI		Vicki		4		4		4		3		8		0		0		0		0		0		0		0		23										Class One		Class Two

		Intro Comm 1		MOHAMED		Suliaman		4		3		5		3		11		2		9		1		1		1		1		1		42								Pretest		43		49

																																								Post test		60		65

		Intro Comm 1		MOHAMMAD		Sring		2		4		2		3		0		0		0		3		1		1		1		1		18

		Intro Comm 1		PARK		Keun		7		4		6		3		13		5		10		5		3		3		5		3		67

		Intro Comm 1		SPIERS		Luke		4		3		2		5		9		0		7		1		1		1		1		1		35

		Intro Comm 1		UNGA		Uinise		2		2		4		2		16		4		9		3		3		3		3		1		52

		post intro 1

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		1		3		3		44.345959596

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999

																GRAMMAR		1.71		5.57

																PUNCT		6.29		6.86

																SPG		10.29		14.29

		Post test sem 2 2001																																Written Language												TOTAL

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 3		Aggaural		Aarti		5		55.56%		2		50.00%		4		50.00%		2		33.33%		18		81.82%		6		42.86%		12		100.00%		5		3		3		5		5		74.1356421356

		Intro Comm 3		Cheung		Chi Yin		8		88.89%		2		50.00%		5		62.50%		4		66.67%		14		63.64%		5		35.71%		7		58.33%		5		3		3		5		5		70.2573953824

		Intro Comm 3		Faisiota		Maoma		4		44.44%		1		25.00%		5		62.50%		4		66.67%		17		77.27%		10		71.43%		10		83.33%		5		3		5		1		1		70.3064574315

		Intro Comm 3		Isai		Betty		3		33.33%		4		100.00%		5		62.50%		1		16.67%		21		95.45%		8		57.14%		9		75.00%		3		3		3		5		3		72.400974026

		Intro Comm 3		Lim		Janet		5		55.56%		1		25.00%		5		62.50%		3		50.00%		17		77.27%		11		78.57%		12		100.00%		3		3		3		3		3		73.488997114

		Intro Comm 3		Nepia		Allison		7		77.78%		4		100.00%		8		100.00%		5		83.33%		20		90.91%		7		50.00%		5		41.67%		5		5		5		3		3		82.4368686869

		Intro Comm 3		Poseline		Edwin		4		44.44%		4		100.00%		3		31.25%		4		66.67%		14		63.64%		5		35.71%		4		33.33%		5		3		1		3		3		56.250450938

		Intro Comm 3		Repoama		Joanne		0		0.00%		4		100.00%		3		31.25%		4		66.67%		17		77.27%		0		0.00%		4		33.33%		3		3		3		3		3		49.5852272727

		Intro Comm 3		Salaivao		Allister		7		77.78%		1		25.00%		4		50.00%		5		83.33%		13		59.09%		7		50.00%		6		50.00%		3		3		5		5		5		67.952020202

		Intro Comm 3		Tuitupou		Tupou		5		55.56%		1		25.00%		5		62.50%		3		50.00%		21		95.45%		8		57.14%		11		91.67%		5		3		5		3		1		75.3731962482

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100

		post test sem 2 2001																																Written Language												TOTAL

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		1		3		3		44.345959596

		Intro Comm 1		Mohamed		Zebibi		3		33.33%		2		50.00%		4		50.00%		6		100.00%		12		54.55%		8		57.14%		10		83.33%		3		3		5		5		5		70.2835497835

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100
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Sheet1

		Pre Test Sem 2 2001

		Comms Class		Surname		First Name		Vocab		Sign		Advert		News		Spelling		Grammar		Punctuation		Spelling		Grammar		Clarity		Vocab		Structure		/100

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

		Intro Comm 1		FA'AVAE		Steven		4		2		5		4		18		8		6		1		1		1		1		1		52

		Intro Comm 1		JOHN		Paul		4		4		5		5		16		1		4		3		3		3		3		3		54

		Intro Comm 1		KALEO		Ioana		5		2		5		4		15		1		9		3		1		1		1		1		48

		Intro Comm 1		KAUR		Ramesh		5		2		7		5		14		1		7		3		1		3		1		1		50

		Intro Comm 1		LADANI		Bhavin		2		1		5		2		17		3		7		3		1		1		1		1		44

		Intro Comm 1		LUI		Leiataua		6		3		3		3		1		0		0		0		0		0		0		0		16

		Intro Comm 1		MANI		Vicki		4		4		4		3		8																23

		Intro Comm 1		MOHAMED		Suliaman		4		3		5		3		11		2		9		1		1		1		1		1		42

		Intro Comm 1		MOHAMED		Zebibi		R

		Intro Comm 1		MOHAMMAD		Sring		2		4		2		3		0		0		0		3		1		1		1		1		18

		Intro Comm 1		PARK		Keun		7		4		6		3		13		5		10		5		3		3		5		3		67

		Intro Comm 1		SHEN		Sharon		4		1		8		4		15		3		10		3		1		1		1		1		52

		Intro Comm 1		SPIERS		Luke		4		3		2		5		9		0		7		1		1		1		1		1		35

		Intro Comm 1		STEWART		Rhonda		6		4		7		5		0		0		10		5		3		3		3		3		49

		Intro Comm 1		UNGA		Uinise		2		2		4		2		16		4		9		3		3		3		3		1		52

						Mean scores		4.2		2.8		4.9		3.6		10.9		2.2		6.8		2.6		1.5		1.7		1.7		1.4		43.0

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

																						Written Language										TOTAL

		Pre test Sem 2 2001

		Comms Class		Surname		First Name		Vocab		Sign		Advert		News		Spelling		Grammar		Punctuation		Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 3		TE WAKE		Karen		3		0				2		12		2		0												19		19%

		Intro Comm 3		SMYTH		Daniel		0		4		6		5		8		0		7		1		1		1		1		1		35		35%

		Intro Comm 3		TSAI		Betty		2		1		2		1		16		0		8		5		1		1		1		1		39		39%

		Intro Comm 3		BEAZLEY		Lynlie		2		2		6		4		16		0		3		3		3		3		1		1		44		44%

		Intro Comm 3		REPOAMA		Joanne		7		1		3		4		12		1		8		1		3		3		1		1		45		45%

		Intro Comm 3		TAUTI		Oloa		6		2		4		3		15		0		0		5		3		3		3		1		45		45%

		Intro Comm 3		LIU		Janet		5		6		4		3		8		1		11		3		1		3		3		1		49		49%

		Intro Comm 3		SALAIVAO		Allister		6		1		5		3		12		0		8		5		3		3		3		1		50		50%

		Intro Comm 3		CHEUNG		Chi Yin		5		4		7		1		12		4		10		5		1		1		1		1		52		52%

		Intro Comm 3		KHALIL		Ahmed		5		4		7		3		16		2		8		1		1		1		3		3		54		54%

		Intro Comm 3		HOWE		Mereana		6		4		6		4		15		6		9		3		1		1		1		1		57		57%

		Intro Comm 3		AGGARWAL		Aarti		8		4		6		3		14		4		10		5		1		1		1		1		58		58%

		Intro Comm 3		LEONG		Kin Hong		5		4		7		5		18		6		6		3		1		1		1		1		58		58%

		Intro Comm 3		NUIA		Edwin		5		1		5		4		13		8		10		5		3		3		1		1		59		59%

		Intro Comm 3		TUITUPOU		Tupou		5		3		4		3		15		3		11		5		1		3		3		3		59		59%

		Intro Comm 3		ANTONOVICH		Margaret		3		4		4		2		16		11		10		3		3		3		3		3		65		65%

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

						Mean scores		4.7		3.0		5.1		3.2		13.7		3.1		7.9		3.5		1.8		2.1		1.8		1.4		51.3

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

		Post test Sem 2 2001

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		1		3		3		44.345959596

		Intro Comm 1		Mohamed		Zebibi		3		33.33%		2		50.00%		4		50.00%		6		100.00%		12		54.55%		8		57.14%		10		83.33%		3		3		5		5		5		70.2835497835

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100

		Post test Sem 2 2001

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 3		Aggaural		Aarti		5		55.56%		2		50.00%		4		50.00%		2		33.33%		18		81.82%		6		42.86%		12		100.00%		5		3		3		5		5		74.1356421356

		Intro Comm 3		Cheung		Chi Yin		8		88.89%		2		50.00%		5		62.50%		4		66.67%		14		63.64%		5		35.71%		7		58.33%		5		3		3		5		5		70.2573953824

		Intro Comm 3		Faisiota		Maoma		4		44.44%		1		25.00%		5		62.50%		4		66.67%		17		77.27%		10		71.43%		10		83.33%		5		3		5		1		1		70.3064574315

		Intro Comm 3		Isai		Betty		3		33.33%		4		100.00%		5		62.50%		1		16.67%		21		95.45%		8		57.14%		9		75.00%		3		3		3		5		3		72.400974026

		Intro Comm 3		Lim		Janet		5		55.56%		1		25.00%		5		62.50%		3		50.00%		17		77.27%		11		78.57%		12		100.00%		3		3		3		3		3		73.488997114

		Intro Comm 3		Nepia		Allison		7		77.78%		4		100.00%		8		100.00%		5		83.33%		20		90.91%		7		50.00%		5		41.67%		5		5		5		3		3		82.4368686869

		Intro Comm 3		Poseline		Edwin		4		44.44%		4		100.00%		3		31.25%		4		66.67%		14		63.64%		5		35.71%		4		33.33%		5		3		1		3		3		56.250450938

		Intro Comm 3		Repoama		Joanne		0		0.00%		4		100.00%		3		31.25%		4		66.67%		17		77.27%		0		0.00%		4		33.33%		3		3		3		3		3		49.5852272727

		Intro Comm 3		Salaivao		Allister		7		77.78%		1		25.00%		4		50.00%		5		83.33%		13		59.09%		7		50.00%		6		50.00%		3		3		5		5		5		67.952020202

		Intro Comm 3		Tuitupou		Tupou		5		55.56%		1		25.00%		5		62.50%		3		50.00%		21		95.45%		8		57.14%		11		91.67%		5		3		5		3		1		75.3731962482

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100

		PRE INTRO 1

		Intro Comm 1		KALEO		Ioana		5		2		5		4		15		1		9		3		1		1		1		1		48

		Intro Comm 1		MANI		Vicki		4		4		4		3		8		0		0		0		0		0		0		0		23

		Intro Comm 1		MOHAMED		Suliaman		4		3		5		3		11		2		9		1		1		1		1		1		42

		Intro Comm 1		MOHAMMAD		Sring		2		4		2		3		0		0		0		3		1		1		1		1		18

		Intro Comm 1		PARK		Keun		7		4		6		3		13		5		10		5		3		3		5		3		67

		Intro Comm 1		SPIERS		Luke		4		3		2		5		9		0		7		1		1		1		1		1		35

		Intro Comm 1		UNGA		Uinise		2		2		4		2		16		4		9		3		3		3		3		1		52

		post intro 1

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		1		3		3		44.345959596

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999

																GRAMMAR		1.71		5.57

																PUNCT		6.29		6.86

																SPG		10.29		14.29

		Post test sem 2 2001																																Written Language												TOTAL

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 3		Aggaural		Aarti		5		55.56%		2		50.00%		4		50.00%		2		33.33%		18		81.82%		6		42.86%		12		100.00%		5		3		3		5		5		74.1356421356

		Intro Comm 3		Cheung		Chi Yin		8		88.89%		2		50.00%		5		62.50%		4		66.67%		14		63.64%		5		35.71%		7		58.33%		5		3		3		5		5		70.2573953824

		Intro Comm 3		Faisiota		Maoma		4		44.44%		1		25.00%		5		62.50%		4		66.67%		17		77.27%		10		71.43%		10		83.33%		5		3		5		1		1		70.3064574315

		Intro Comm 3		Isai		Betty		3		33.33%		4		100.00%		5		62.50%		1		16.67%		21		95.45%		8		57.14%		9		75.00%		3		3		3		5		3		72.400974026

		Intro Comm 3		Lim		Janet		5		55.56%		1		25.00%		5		62.50%		3		50.00%		17		77.27%		11		78.57%		12		100.00%		3		3		3		3		3		73.488997114

		Intro Comm 3		Nepia		Allison		7		77.78%		4		100.00%		8		100.00%		5		83.33%		20		90.91%		7		50.00%		5		41.67%		5		5		5		3		3		82.4368686869

		Intro Comm 3		Poseline		Edwin		4		44.44%		4		100.00%		3		31.25%		4		66.67%		14		63.64%		5		35.71%		4		33.33%		5		3		1		3		3		56.250450938

		Intro Comm 3		Repoama		Joanne		0		0.00%		4		100.00%		3		31.25%		4		66.67%		17		77.27%		0		0.00%		4		33.33%		3		3		3		3		3		49.5852272727

		Intro Comm 3		Salaivao		Allister		7		77.78%		1		25.00%		4		50.00%		5		83.33%		13		59.09%		7		50.00%		6		50.00%		3		3		5		5		5		67.952020202

		Intro Comm 3		Tuitupou		Tupou		5		55.56%		1		25.00%		5		62.50%		3		50.00%		21		95.45%		8		57.14%		11		91.67%		5		3		5		3		1		75.3731962482

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100

		post test sem 2 2001																																Written Language												TOTAL

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		1		3		3		44.345959596

		Intro Comm 1		Mohamed		Zebibi		3		33.33%		2		50.00%		4		50.00%		6		100.00%		12		54.55%		8		57.14%		10		83.33%		3		3		5		5		5		70.2835497835

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999

								/9				/4				/8				/6				/22				/14				/12				/5		/5		/5		/5		/5		/100





Sheet2

		Pre Test Sem 2 2001

		Comms Class		Surname		First Name		Vocab		Sign		Advert		News		Spelling		Grammar		Punctuation		Spelling		Grammar		Clarity		Vocab		Structure		/100

								/9		/4		/8		/6		/22		/14		/12		/5		/5		/5		/5		/5		/100

																																														Pre		Post

		Intro Comm 1		KALEO		Ioana		5		2		5		4		15		1		9		3		1		1		1		1		48														48		61

		Intro Comm 1		MANI		Vicki		4		4		4		3		8																23														23		44

		Intro Comm 1		MOHAMED		Suliaman		4		3		5		3		11		2		9		1		1		1		1		1		42														42		63

		Intro Comm 1		MOHAMMAD		Sring		2		4		2		3		0		0		0		3		1		1		1		1		18														18		65

		Intro Comm 1		PARK		Keun		7		4		6		3		13		5		10		5		3		3		5		3		67														67		78

		Intro Comm 1		SPIERS		Luke		4		3		2		5		9		0		7		1		1		1		1		1		35														35		49

		Intro Comm 1		UNGA		Uinise		2		2		4		2		16		4		9		3		3		3		3		1		52														52		73

						Mean scores		4.0		3.1		4.0		3.3		10.3		2.0		7.3		2.7		1.7		1.7		2.0		1.3		40.7		41%

								/9		/4		/8		/6		22		14		12		5		/5		/5		/5		/5		/100

																						Written Language										TOTAL

																47%		14%		61%		53%

		Post test Sem 2 2001

		Comms Class		Surname		First Name		Vocab				Sign				Advert				News				Spelling				Grammar				Punctuation				Spelling		Grammar		Clarity		Vocab		Structure		/100

		Intro Comm 1		Kaleo		Joanne		4		44.44%		2		50.00%		3		37.50%		5		83.33%		18		81.82%		6		42.86%		4		33.33%		3		1		3		5		3		60.7328643579

		Intro Comm 1		Mani		Vicky		4		44.44%		3		75.00%		4		50.00%		4		66.67%		7		31.82%		0		0.00%		8		66.67%		3		1		1		3		3		44.345959596

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

		Intro Comm 1		Park		Karen		6		61.11%		4		100.00%		6		68.75%		4		66.67%		13		59.09%		5		5.00%		7		58.33%		3		1		3		5		5		65.189520202

		Intro Comm 1		Unga		Uinise		2		22.22%		2		50.00%		3		37.50%		2		33.33%		23		104.55%		9		64.29%		10		83.33%		5		3		5		5		5		77.9522005772

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1				Luke		7		77.78%		4		100.00%		6		75.00%		6		100.00%		14		63.64%		4		28.57%		6		50.00%		3		5		5		5		3		72.9498556999

																																														61.87		62%

								/9				/4				/8				/6				/22		64.94%		557.14%		35.41%		685.71%		57.14%		/5		/5		/5		/5		/5		/100

																				Pre		Post

																		Spelling		46.8%		64.9%

																		Grammar		14.3%		35.4%

																		Punctuation		61.1%		57.1%

								Pre		Post

						Spelling		3400.0%		0.0%

						Grammar		0.0%		0.0%

						Punctuation		/9		0.0%

																				Pre		Post

																		Total Score		41%		62%
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		Individual Tuition Pre test Sem 2 2001

		Intro Comm 3		AGGARWAL		Aarti		8		4		6		3		14		4		10		5		1		1		1		1		58		58%

		Intro Comm 1		MOHAMED		Suliaman		4		3		5		3		11		2		9		1		1		1		1		1		42		42%

		Intro Comm 1		MOHAMMAD		Sring		2		4		2		3		0		0		0		3		1		1		1		1		18		18%

																8.3333333333		2		6.3333333333												39.3333333333		39%

																38%		9%		29%

		Individual Tuition Post Test Sem 2 2001

		Intro Comm 3		Aggaural		Aarti		5		55.56%		2		50.00%		4		50.00%		2		33.33%		18		81.82%		6		42.86%		12		100.00%		5		3		3		5		5		74.1356421356

		Intro Comm 1				Sulimun		0		0.00%		1		25.00%		1		12.50%		4		66.67%		17		77.27%		5		35.71%		7		58.33%		3		1		3		3		1		48.7548701299

		Intro Comm 1		Mohammed		Sring		5		55.56%		4		100.00%		4		50.00%		3		50.00%		8		36.36%		10		71.43%		6		50.00%		3		3		3		5		5		63.1334776335

																								12.5				7.5				6.5														62.007996633

																								57%				34%				30%														62%

				Average of Total %		Pre		Post

						39%		62%

																										Pre		Post

																								Spelling		38%		57%

																								Grammar		9%		34%

																								Punctuation		29%		30%
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